
Pupil premium strategy statement

This statement details our school’s use of pupil premium (and recovery premium for the 2022 to 2023
academic year) funding to help improve the attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the
effect that last year’s spending of pupil premium had within our school.

School overview

Detail Data

School name Rickmansworth School

Number of pupils in school 1215

Proportion (%) of pupil premium eligible pupils 8.72%

Academic year/years that our current pupil premium strategy
plan covers

2021-22 - Reviewed

2022-23 - Refined

2023-24

Date this statement was published December 2021

Date on which it will be reviewed October 2023

Statement authorised by Matt Fletcher -
Headteacher

Pupil premium lead Richard Titley - Assistant
Headteacher

Governor / Trustee lead Nigel Cole

Funding overview

Detail Amount

Pupil premium funding allocation 2021-22 academic year £84,040

Pupil premium funding allocation 2022-23  academic year £102,933

Recovery premium funding allocation this academic year £30,222

Pupil premium (and recovery premium*) funding carried forward
from previous years (enter £0 if not applicable)

£0

Total budget for this academic year

If your school is an academy in a trust that pools this funding,
state the amount available to your school this academic year

£133,155
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Part A: Pupil premium strategy plan

Statement of intent
When making decisions about using Pupil Premium funding it is important to consider the

context of the school and the subsequent challenges it faces. Educational research, action

research and assessment is used to support and triangulate decisions around the usefulness of

different strategies and their value for money. The area surrounding the school is diverse in terms

of socio-economic disadvantage. To the west (Rickmansworth) is in the least deprived decile (IMD

2019) and to the east (Watford) is the 2nd most deprived decile (IMD 2019). This leads to relative

socio-economic disadvantage; where others can afford to financially support and supplement

their child/s education others cannot.

Our intention is to ensure that all pupils, irrespective of their background or the challenges they

face, make good progress and attain highly across the whole curriculum (see curriculum strategy).

The foci of our strategy are the following ultimate objectives:

Ultimate objectives for disadvantaged students

● Ensure that the attainment gap is narrowed between disadvantaged (especially focusing

on our most economically disadvantaged (FSM1) students) and non disadvantaged

students in school

● Ensure that students have the necessary skills to self-regulate (metacognitive regulation)

● Ensure that they have the same opportunities as their peers to strengthen their cultural

capital and knowledge base

● That early intervention is identified quickly to ensure they have the right skills to ‘know

more and do more’ rooted in strong language/vocabulary acquisition and comprehension

● That mathematics achievement variation is reduced

● That education recovery supports students whose education has been worst affected,

including non-disadvantaged pupils

Use of the RPG

● Use Saturday intervention to allow all subjects to provide targeted academic support

● Use online resources to compliment the Able & Ambitious provision to help break down

social barriers and widen students’ horizons

● Support quality first teaching by supporting staff CPD through Super Curricular support

● Use Educational Psychologist to help support students’ academic and emotional support

We aim to work towards achieving those objectives by:

● Monitoring and assessing the impact of strategies applied

● Ensuring staff have access to the information and tools they require

● Developing and inclusive culture in the school with quality first teaching at its core
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● Focus on areas which will have the most impact

Key principles

● Research-evidence-informed approach to address disadvantage at an individual level

● That there is a school-wide culture of high expectations through quality teaching and

inclusive practice (early intervention at the point need is identified)

● Know the students and families, building positive working relationships

● Ensure that Governance supports a whole-school culture of addressing disadvantaged

● That external tuition is utilised to support the in school curriculum and not supplant poor

quality teaching

Challenges

This details the key challenges to achievement that we have identified among our disadvantaged pupils.

Challenge
number

(not ranked)

Detail of challenge

1 The area surrounding the school is diverse in terms of socio-economic
disadvantage. To the west (Rickmansworth) is in the least deprived decile
(IMD 2019) and to the east (Watford) is the 2nd most deprived decile (IMD
2019). This leads to relative socio-economic disadvantage; where others can
afford to financially support and supplement their child/s education others
cannot.

The challenge is knowing the students and families to ensure that the right
support is provided (relationships). The locality of the school presents
challenges for R&R as housing and rental costs are high. This coupled with the
relative proximity to the outer London pay uplift means we are competing
with schools that automatically can offer a higher salary.

2 Attendance data over time shows a pattern of inconsistent attendance for
disadvantaged students. This is more significant for those that are in receipt
of FSM and this symptomatic issue will have caused gaps in prior learning and
ongoing learning.

In 2018-19 whole school attendance was 95%, PP (Ever6) was 93% and
PP(FSM) was 93%. 2019-20 showed a downward trend, but this was more
significant for our disadvantaged students. Whole school 95%,  PP (Ever6)
91.5% and (FSM)91%. In addition the proportion of unauthorised absence is
greatest for our disadvantaged students. Persistent absenteeism has also
been increasing over time for our most disadvantaged. Whilst our students’
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attendance is still significantly above national averages, it is the relative
in-school peer variation (approximately 3 percentage points) that is a
concern. Although the school has a relatively small proportion of
disadvantaged students this data becomes more of a concern when
compared also to outcome data.

Post pandemic, our analysis indicates that absenteeism is negatively
impacting disadvantaged pupils’ progress.

3 Student voice, work scrutiny and lesson observations identify that students’
metacognitive and self-regulatory skills require further development. This
becomes more apparent when reviewing and evaluating feedback provided
for both formative and summative assessments. The student survey for years
8-11 also indicated that some students know some subjects they are not
achieving well in, but do not necessarily know how to address this.

Internal assessment data also identifies that students who have a high prior
attainment and are disadvantaged are more likely to underachieve compared
to peers with similar prior attainment data.

4 CAT4D, reading age, mathematics, internal baseline assessments have
identified that language development/ comprehension are weaker for
incoming year 7 students. This is clear in subjects where subject-specific
terminology is taught and where some students have been exposed to a
wider vocabulary and others have not.

4a Mathematics over time has demonstrated an increase in attainment and of
students however it appears the pandemic has set the students back. The
APS in mathematics for FSM(Ever6) was in 2017 (4.8), 2018 (4.9), 2019 (5.9)
and in 2022 declined(4.9).

From internal baseline data we have noted that on average around 30%
students enter Rickmansworth with slightly below average KS2 scaled scores
or CAT4D data. These data sources and our internal baseline data is used to
identify those that have a weaker numeracy and put targeted early
intervention in place.

5 Wellbeing and mental health data for 2019/20 shows that we received 166
requests and in 2021-22 we received 199 requests  for support (mental
health or other for disadvantaged students). This may be higher if they have
contacted a signposted agency, for example the NSPCC.

Several students who are disadvantaged currently receive counselling for a
variety of social, emotional or mental health needs.

Student survey data shows that the highest factors for social and emotional
issues for our disadvantaged students are: examinations, Covid-19 and
catching up with work that they miss which will impact their attainment in
those subjects.
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Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will

measure whether they have been achieved.

Intended outcome Success criteria

Improve metacognitive and
self-regulatory skills for all
students especially our
disadvantaged students across all
subjects

Student voice, teacher reports and class observations of
disadvantaged students suggest:

● Students have become more confident learners
with positive Attitude to Learning

● Students show a reduction in H1 for
disadvantaged students against peers and would
suggest that completion rates are better as a
result of being able to self-regulate.

● Work in books shows a high level of challenge and
support

● Students fear ‘failure’ less - evident in their
responses to challenging aspects of lessons and
the wider curriculum. Students’ work -
particularly assessments and the feedback that
follows - shows a commitment to reflection and
improvement.

That all our students, especially the
most able disadvantaged, are
appropriately challenged and
supported at both KS3 and KS4.

The attainment gap is narrowed
over time at KS4 and the
proportion of disadvantaged
students studying the  English
Baccalaureate (Ebacc) increases.

By the end of the current plan 2023/24 the KS4
outcomes aim to be around:

● An average Attainment 8 score for our
disadvantaged students to be above national (non
FSM6). In 2018 this was a gap of -0.8 and had
reduced in 2022 to a gap of -0.1.

● An Ebacc Average Point Score (APS) of above
national (non FSM6). In 2018 this was a gap of
-1.0 and had reduced in 2022 to a gap of -0.4

● An increase in Ebacc entry for disadvantaged
students

Improve reading, comprehension
amongst disadvantaged students at
KS3, including our most able.

Improve early support at KS3 for
mathematics and improve
attainment consistency at KS4

This strategy seeks to ensure that:

● KS3 outcomes (progress score average over time)
being comparable to peers.

● Over time students at KS3 are secure in the
knowledge required to be successful at KS4 - “to
know more and do more”. As evidenced by
internal data

● A culture of early intervention in Year 7 to
support students below expected levels of
numeracy and literacy.

● An improvement in reading age by the end of the
key stage (Year 9) outgoing assessments closing
any gaps against peers.
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● An improvement in numeracy by the end of key
stage (Year 9) outgoing assessments closing any
gaps against peers.

To sustain levels of wellbeing and
enrichment for all pupils, including
disadvantaged.

Sustain high levels of wellbeing as demonstrated by:

● Qualitative and quantitative data from student
voice, parent surveys and counselling reports

● Increase in participation in enrichment activities
particularly among disadvantaged students.

● The careers programme continues to achieve the
Gatsby benchmarks and continues to provide 1:1
access to our careers advisor

To reduce persistent absenteeism
and improve overall attendance
especially amongst our most
disadvantaged

Attendance data should show:

● The attendance gap between non-disadvantaged
peers being closed over time.

● PA% for all students being no more than 9%

That students and parents feel
supported and challenged by staff,
scholar advocates and mentors.

Student voice, parent voice and surveys should show:

● Positive impact in the core areas of attendance,
consequences/rewards, report discussions, extra
curricular opportunities.

Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding) this academic year

to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £ 55,802

Activity Evidence that supports this
approach

Challenge number(s)
addressed

The CPD programme in
school:

● Developing thinking
hard and
metacognitive and
self-regulation skills in
all pupils.

The CPD model is one of knowing
more and doing more (deep Prof.
Coe “Learning happens when people
have to think hard” Prof. Willingham
“Memory is the residue of thought”)

Metacognition and self-regulation |
Toolkit Strand | Education
Endowment Foundation | EEF

This pedagogical thinking supports
learning: 'When students Think Hard
they learn and remember'. Using this
as the evidence base,  our three year

4
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This will involve ongoing
teacher training and support
and release time.
Professional development for
staff. The National College
and National Online Safety

CPD programme has been
developed, focusing on exploring and
sharing exemplary pedagogy and
practice to embed metacognitive
strategies in our teaching and self
regulatory skills in our students.

There are three key classroom
strategies that are embedded into
teaching:

● Recall and Retrieval
● I do, we do, you do
● Self questioning

The CPD programme in school
follows the Effective Professional
Development Guidance

The diagnostic assessment tool from
EEF is used to identify gaps in
knowledge.  Over the last year as
education has moved to more of a
blended approach so has our model
of CPD. Targeted information
through research groups and
research from The National College
and in 2022-23 added the National
Online Safety allow staff to access
quality CPD to help inform best
practice and supplement our CPD for
all staff.

Scholar Advocates and
Mentors

Positive working relationships are a
pivotal part of system-wide support
through diagnostic reviews with
students, parents and staff. Building
relationships over time also supports
SEMH and can be utilised as a
pathway of information to other
members of staff to support their
learning.

Monitoring and support at an
individual level is the role of the
advocate.

They are the voice of students and
parents, knowing and understanding
needs. They use research led
diagnostic assessment to help inform
the approach for that individual
student.

1, 2, 3 and 5
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Improving literacy across
subject disciplines  in line with
recommendations in the EEF
Improving Literacy in
Secondary Schools guidance.

This will involve all subjects
teaching subject specific
vocabulary through
morphology to develop ‘word
depth’.

Purchase of standardised
diagnostic assessment
(CAT4D) and Reading Tests

Acquiring disciplinary literacy is key
for students as they learn new, more
complex concepts in each subject.
Reading comprehension, vocabulary
and other literacy skills are heavily
linked with attainment in
mathematics and English :

Improving Literacy in Secondary
Schools

Standardised tests can provide
reliable insights into the specific
strengths and weaknesses of each
pupil to help ensure they receive the
correct additional support through
interventions or teacher instruction:

Standardised tests | Assessing and
Monitoring Pupil Progress |
Education Endowment Foundation |
EEF

4

Targeted academic support (for example, tutoring, one-to-one support structured

interventions)

Budgeted cost: £ 54,747

Activity Evidence that supports this approach Challenge number(s)
addressed

Engaging with a
Tutoring Partner
(External) to provide
tutoring for pupils
whose English and
mathematics has been
most impacted by the
pandemic at KS3. This
may include a small
proportion of non
disadvantaged students
including those that are
high attainers.

School-Led tutoring will
be used to also support
internally all KS4
students in all subjects

Tuition will be targeted at specific needs
and knowledge gaps can be an effective
method to support low attaining pupils
or those falling behind, both one-to-one:

One to one tuition | EEF

And in small groups:

Small group tuition | Toolkit Strand |
Education Endowment Foundation | EEF

This will support and not supplant what
is happening in class by working closely
with the tuition partner as needs develop
and the programme will adapt.

Those that are high prior attainers and
not achieving as well as their peers are
also supported and challenged to further

4a and 5
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but concentrating on
English and
mathematics as
foundation subjects

Mathematics
Intervention Support for
specifically targeted
students at KS4.

develop their specific subject (English or
mathematics) weaknesses.

Identification of key mathematical
strategies to support the KS3
mathematics curriculum.

Improving mathematics at KS2 and 3

Structured intervention
(That Reading Thing)
specifically for those
students who require
further support

TRT has been researched by Prof. Greg
Brooks who found “Young people who
participated in TRT made substantial and
statistically significant gains, on average,
in reading.” Link here to his full findings:

That Reading Thing | Full Findings

5

Peer tutoring - Year
12/13 Mentors -
Students in lower year
groups will be paired
with an older peer who
acts as a positive role
model. This is especially
for those that are HPA
and should be going on
to our sixth form.

Peer tutoring will be conducted in 1:1 to
provide guidance and support. To help
students consolidate learning, rather
than introducing new material.

Peer Tutoring | Toolkit Strand | Education
Endowment Foundation | EEF

1, 2 and 5

We use an educational
psychologist each term
to support students' self
regulation and study
skills, this complements
our teaching and
learning vision and helps
support students in
lesson and beyond.

Student study skill sessions help support
students' self regulation and
metacognition skills.

Metacognition & Self regulation | Toolkit
Strand | Education Endowment
Foundation | EEF

3 and 5
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Saturday sessions are
delivered by teaching
staff to support students
across all subjects. CORE
subjects rotate
throughout the Year and
NON-CORE subjects use
holidays to offer
additional support to
Pupil Premium Students.
These sessions
complement the
curriculum and are used
in conjunction to help
support students.

Using staff allows a more targeted
approach for intervention as staff can
compliment the curriculum by supporting
students' needs as staff can use bespoke
support as they know their students. The
Inclusive Classroom by Daniel Sobel and
Sara Alston states that knowing your
students is essential to allow you to
differentiate interventions effectively to
support each individual student's needs.

2 and 4

We use external support
to help train sixth form
mentors to provide in
lesson support to
underachieving Pupil
Premium students.

Trained students support underachieving
students through in lesson support and
mentoring.

Mentoring | Toolkit Strand | Education
Endowment Foundation | EEF

3 and 4

We use an external
provider (My Super
Curricular) to support
Pupil Premium access to
wider learning
opportunities via the
super curricular website.

Self-regulated learning can be broken into
three essential components, seen as low
cost with high impact. Developing a
growth mindset falls under self regulation
and meta cognition. The Super Curricular
supports staff and students by providing
them quality resources to develop self
regulation and metacognition skills.

● cognition – the mental process
involved in knowing,
understanding, and learning

● metacognition – often defined as
 ‘learning to learn’; and

● motivation – willingness to engage
our metacognitive and cognitive
skills.

Metacognition & Self regulation | Toolkit
Strand | Education Endowment
Foundation | EEF

2 and 4

Wider strategies (for example, related to attendance, behaviour, wellbeing)

Budgeted cost: £ 22,606
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Activity Evidence that supports this approach Challenge number(s)
addressed

Trips and visits that are
specifically linked to a
subject's curriculum to
improve a wide variety
of enrichment
opportunities beyond
the classroom.

We specially target HPA
students around careers
and destinations

Disadvantaged students
to attend Oxford
University for study skill
sessions.

Learning Outside the Classroom can
have a powerful impact on young
people’s learning and development. Trips
and visits must be linked to a subject’s
curriculum and not just an ‘adventure
holiday’.

Outdoor Education | Toolkit Strand |
Education Endowment Foundation | EEF

Making the case | OEAP

Life Skills and Enrichment | Toolkit Strand
| Education Endowment Foundation | EEF

1, 2 and 3

Attendance - embedding
principles of good
practice set out in DfE’s
advice.

This will be reviewed
weekly by leaders and
staff to support students
on an individual needs
basis.

The DfE guidance has been informed by
engagement with schools that have
significantly reduced persistent absence
levels.

Improving School Attendance |
Department for Education

2

Mental health and
wellbeing/ Counselling
and art therapy and Kick
London mentoring is
prioritised for our
disadvantaged students.

CBT can have a high impact on risk
behaviours and behavioural difficulties:

Cognitive Behavioural Therapy - Youth
Endowment Fund

Art therapy shows some evidence that
children who have experienced trauma
benefit from this

Art psychotherapy in children with
mental health disorders

EIF’s report on adolescent mental health
found good evidence that CBT
interventions support young people’s
social and emotional skills and can
reduce symptoms of anxiety and
depression:

Adolescent mental health: A systematic
review on the effectiveness of
school-based interventions | Early
Intervention Foundation (eif.org.uk)

5
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Kick London’s solution-focused
mentoring concentrates on helping
students make better decisions and aims
to develop students' ability to utilise
their existing skills to overcome
problems. This approach treats the child
or young person as the expert on their
own life.

In class software - Class
charts enables staff to
ensure that all data is
quickly available. This
includes key indicators
e.g reading ages, key
pastoral information

Seating arrangements promote positive
academic and behavioural outcomes -
research shows that they are an
important facet to teaching and learning.

Knowing students' needs at an individual
level (internal document ‘pink book’)
ensures students' needs are met and
enables students with the best possible
chance to learn effectively.

Seating plans allow targeted support in
class by grouping students and also can
support attendance by peer support in
class.

1-5

Total budgeted cost: £ 133,155

12

http://www.corelearn.com/files/Archer/Seating_Arrangements.pdf
http://www.corelearn.com/files/Archer/Seating_Arrangements.pdf


Part B: Review of outcomes in the previous academic year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils from 2020 to 2022 academic year.

We are critically aware that we have a small but increasing proportion of disadvantaged students,

[4% in 2019 to 7.01% in 2022]. We continue to have a relentless focus on individual barriers and

provide individual support on a needs basis as underpinned in the strategy last academic year.

Outcomes: Disadvantaged students (Ofsted definition) over time have closed the gap at

Rickmansworth School compared to the national outcome gap in 2022.

Key findings from the 2020-21 academic year can be attributed to this gap narrowing due to the

the following key actions across all year groups:

● Swift action for attendance concerns

● Increased capacity to focus on individual needs and to monitor and support students

academically and pastorally

● Recognition that the last year has been difficult for all our students, but in particular some

of our most disadvantaged students, we have ensured that all students regardless of

background have been able to access quality online provision (and in our school this has

been achieved by high quality remote education throughout the pandemic).

In the 2021-22 academic year provisional examinations results showed the following:

● KS4 Attainment 8 overall was only -0.1 APS from national non-FSM however internal

non-FSM students had a greater gap.

● KS4 Progress 8 overall was similar to pre pandemic levels however an internal progress

gap still remains and remains on average half a grade from national non-FSM.

● Attendance for year 11 students was 79.3% (24 students). 5 students were below 80%

and 2 students were below 20%.

● The % achieving English  9-4 was 87%, 9-5 was 78% and 9-7 was 40%

● The % achieving mathematics 9-4 was 83%, 9-5 was 61% and 9-7 was 35% [this is why

mathematics is featuring more heavily as a focus moving forward].

Attendance, mathematics and English remain a priority for our disadvantaged students,

particularly our FSM1.

Teaching and Learning: As part of our CPD focus teaching staff have a sound knowledge of what

metacognition is, (94% following staff evaluation, including new staff and new trainee staff in the

6% who were unsure), 90% of staff confidently understand how to use key strategies in lessons to

encourage students to employ metacognitive and/or self-regulatory approaches to their learning.

This evidence shows that knowledge building as a mechanism of CPD has been effective in

ensuring staff are clear about our strategy and the rationale behind it. This has also ensured staff
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buy-in. All staff have attended Professional Development led by Scholar Advocates that

encouraged sharing of best strategies to engage and motivate our Pupil Premium students,

focusing on three key metacognitive strategies in the classroom; recall and retrieval, direct

modelling and self questioning. Teachers are monitoring the impact of these strategies over time,

on key students. Again, this ensures staff buy into a collective teaching and learning approach.

National Tutoring Programme: The School utilised the NTP to tutor students using the School
Led approach. In total from December 2021 to July 2022 533 hours were completed in small
group tuition. The impact of tuition for those that attended was the following: the majority of
Year 10 showed gains in attainment - a few special exceptions who started tuition but due to
EBSA did not continue. In Year 9 95.5% have made progress, Year 8 100% have made progress,
and in Year 7 78% have made progress (2 have not due to low attendance).
We have made the following adjustments this year based on student voice: we have extended the
library opening hours for support and also provided ‘free’ food afterschool for students attending
sessions. Year 10 feedback showed that many wanted to continue into 2022 although were
making good progress with tuition, as a result we have scaled up the programme and continue
with core subjects (English, mathematics and Science).

Recovery Premium: For year 11 students we used a different approach and used the recovery
premium to facilitate revision sessions on a Saturday with staff members leading them rather
than an external partner.Using staff gave a more personal approach to intervention as they could
link sessions to gaps in the curriculum. Pupil Premium attendance to sessions was: 51.43%

Impact on literacy and comprehension: All pupils in Y7-9 underwent the NGRT reading test. All

students in Y7 and 8 were tested twice and all Pupil Premium students in Y9 were tested twice.

This is an adaptive test which adjusts according to the test taker’s responses. It tests

comprehension and, if necessary, phonics. The test provides a score which is nationally

standardised (SAS). The school’s mean SAS was 113 which is above the national average (100).

FSM students in the school had a SAS which was in line with national averages (102.8).

FSM students across KS3 had a SAS of 102.8 at the beginning of the year which increased to

104.7 by the end of the year showing that FSM students made progress in their reading and

comprehension. PP students who achieved a SAS below 85 were offered English tutoring or, for

the weakest readers, 1:1/ small group intervention with the SEN department. 7/25 students with

a SAS below 85 were PP students. 2 students improved significantly, 2 students’ scores reduced, 2

remained broadly the same, 1 was absent for monitoring. 2 of these students are Y9 who have

been placed in Additional Support going forward to Year 10.

This places FSM students, on average, at the national average for reading. However, there is a

noticeable gap between FSM and non FSM students within the school.

This  testing and response system will be continued as it is helpful in identifying weaker literacy

amongst students. The repeated testing helps ensure that the results are reliable and that

students are not missed.  All results are also discussed and cross-referenced with CATS scores

and in discussion with the SENDCo, Literacy Coordinator and, where needed, classroom teachers.

Attendance:  This was monitored very closely in school and phone calls and meetings were held

regularly. To challenge poor attendance. In 2021-22 whole school attendance was 93.5%. FSM6
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was 89.4% and FSM1 was 87.8%  FFT National data for FSM6 was 85.8%. Whilst both are above

national data we still have a gap internally between our student groups. PA for FSM6 was 36%.

and for FSM1 it was 48.4%. We recognise significant work is still required in this area particularly

post-covid due to EBSA and other complex reasons.

Mental health and wellbeing: All Pupil Premium students reported they all knew how to access

the mental health and wellbeing support put in place by the School, all support is quality assured

and support by the NHl. 100% of Pupil Premium students also stated they knew how to access

support from Mental Health First Aiders. The Mental Health First Aiders are trained staff

assigned to year groups to offer students Mental Health and Wellbeing support.

Mental Health Support Teams (MHST) offer 1-2-1 support for students with low mood, they also

offer group support and workshops to support students struggling with their mental health.

Externally provided programmes

Please include the names of any non-DfE programmes that you purchased in the previous academic year. This will
help the Department for Education identify which ones are popular in England

Programme Provider

Further information (optional)

Additional activity

The pupil premium strategy will be supplemented by additional activity, including :

● School-Led tutoring - Small group tuition for KS3 English and mathematics for all students

who are not making expected progress including our most able

● We have a wide range of high-quality extracurricular activities to boost social, emotional,

mental health and well-being. We also have an aspirations programme (able and

ambitious) which is to stretch students beyond the taught curriculum and extend their

wider knowledge. The majority of these are fully funded.

● The Duke of Edinburgh’s award develops life skills such as confidence, resilience and again

social skills.

● We have also conducted a ‘poverty proofing’ audit of our school to help aid decisions

around why we allocate money to certain supporting additional activities

● Careers - All disadvantaged students have access to the Morrisby testing which is

followed up with 1:1 meetings with the head of careers

● Financial support - we currently fund uniforms for our disadvantaged students and seek a

contribution for a device (evaluated through our poverty proofing of the curriculum).

Planning, implementation, and evaluation
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In planning the new pupil premium strategy , we commissioned a pupil premium review to provide

an external perspective. From this evidence and evidence from multiple sources of data including

focus groups (students, parents, staff), internal quality assurance information helped identify the

challenges faced by disadvantaged students.

We used the EEF’s implementation guidance to help us develop our strategy and will continue to

use it through the implementation of our activities.

We have put a robust evaluation framework in place for the duration of our three-year approach

and will adjust our plan over time to secure better outcomes for pupils. Whilst this is a three year

approach we will monitor 3 times per year and review after each year to ensure that

implementation is happening as intended.

Pupil Premium Plus

Pupil Premium Plus (PP+) expenditure is overseen by the Designated Teacher for Looked after

Children (LAC) and Post Looked After Children (PLAC).

The Designated Teacher liaises with the Local Authority responsible for the LAC and Post LAC to

report on the expenditure of PP+ with the appropriate Virtual School. This expenditure for LAC

students is linked to bespoke targets agreed upon in the child's Personal Education Plan (PEP)

which is reviewed termly. Whilst the use of PP+ funding is tailored to the needs of each LAC and

Post LAC student, the funding is used to support the following objectives;

- Attendance no lower than 96%

- Attitude to Learning and Achievement

- Academic progress in core subjects, supported through tutoring

- Engagement in extracurricular activities, leadership opportunities and trips to support the

child's personal development
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